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STATEMENT OF THE PROBLEI.VI 
CHAPTER I 
INTRODUCTION 
Any language arts program has two channels, oral and · 
written. This the~is tries to meet the problem of how to 
introduce children to more descriptive words in their writing. 
It was not intended that definite instruction be given in oral 
language but some of'the lessons of necessity contain practices 
in oral language. 
JUSTIFICATION OF THE PROBLEM 
There is a need in our adult life for writing with more 
life and color. Since most .processes involve a period of 
growth, the time to initiate such instruction is in elementary 
school. 
T -
- ~~--
e, 
CHAPTER II 
SillliMARY OF RES.EARCH 
ffThe desire to communicate causes us to reach out to 
others in an attempt to project to them our feelings, 
emotions, ideas and thoughts.nl This urge to communicate 
since time inmemorial has depended on how well a person is 
able to select the words to convey his message. Even the 
most perfect selection of words does not.guarantee the 
correct interpretation by the recipient. 
Each one of us reacts differently to stimuli. Since 
words are stimuli, a multitude of responses can be ex-
pected for any given word •. 
The manner in which words are interpreted will depend 
greatly upon the recipientts background and mood. This 
is adequately stated by Strong:2 
The printed or spoken symbols exist 
as a great bridge from one mind to another. 
The mind of the recipient grasps the symbols, 
reacts to their stimuli and creates for it-
self its own meaning. The meaning attached 
to the symbols will always be in te~s of the 
background of experience and/or mood of the 
listener or reader. Therefore, this achieved 
meaning may or may not be the meaning intended 
by the giver. 
In very early childhood the medium for expression is 
inarticulate sounds and bodily movements. Within a few 
l.L aVerne Strong, uwe Find Many Ways to Communicate," 
Childhood Education, Volume XXVII; p. 248, 
September, 1948. · 
2
•Ibid., p. 250. 
.. 2 
months these c~de sounds become better defined so that 
they resemble the commonly accepted symbols of speech. 
For the individual, background determines the interpreta-
tion and to some extent the degree of power of communica-
tion. 
T hus, effective skill in oral and written communica-
tion will depend not only on the desire and abil~ty to 
express oneself well but also on the knowledge of a lan-
guage that is appropriate for the various social groups in 
which one finds himse.lf .1 
Inevitably the person upon whom rests the responsibil-
ity of developing this ability to communicate is the 
teacher. Both directly and. indirectly she augments. her 
children's word power. However, since an elementary 
teacher's vocabulary has a tendencr,r- to become sterile, one 
must talk up and not down to her class. Children love big 
words. 
Thus, according to A shley, 2 in order to achieve 
mastery of words: 
1
·Edna D. Salt, "Language Instruction- formal vs. function-
al", Childhood Education, Volume XXVI: p. 247, 
November, 1949. 
2
·Doris D. Ashley, 11An Evaluation of Exercises for the De-
velopment of Word Mee,ning in Grade 5", unpublished 
Master's thesis, Boston University, 1952. 
1. The teacher must interest the class in a study 
of words by giving concrete evidence of their 
practical, esthetic, and material value. 
2. The teacher should equip the children by a sys-
tematic training with skills and habits essential 
for them to learn by themselves the meaning of 
words in any material at their own reading level. 
3. The teacher should provide review and practice that 
will fix the new words and meanings permanently 
in memory to become the foundation of a powerful 
and enriched, functional vocabulary. 
Thorndike1 states that one aim of the curriculum of 
Grades 4, s, and 6 is to increase vocabulary. The relative 
importance of this aim in comparison with others will, of 
course, be for the individual educator to decide. 
Children of the same grade and chronological age will 
not necessarily have the same language ability. · This di-
versity of ability and need cannot be met by having every 
child in a group doing the same work at the same time. 
Both factors, the diversity of growth and need for 
vocabulary work, support the argument that much time 
should be spent on vocabulary enrichment. 
McCormick, 2 in speaking about her own class, states 
that, trEach paper is about as interesting as milk toast. 
1. 
Edward Thorndike, 11Word Knowledge in the Grades,u 
Nations Schools, Volume XIV: pp. 19-207 December, 1934. 
2
•Alma McCormick, "Building A Vivid Vocabulary," Instructor 
Volume XXV, p.ll, October, 1950. 
4 
Writing must be given more sparkle so that it will become 
more interesting to hear and read.u 
Applegatel seems to be in accord with McCor.mick 1 s point 
of view: 
Writing without feeling is anemic and 
bloodless • How many people do you know who grope 
for the wordr How many deep thoughts fai1 because 
of expression, the speaker having no words to ex-
press his feelings. No more useful legacy could a 
teacher leave with her children than to give them 
a feeling for words. 
Along the same channel of thinking Lenski2 has explained 
this need for greater fluency in the following: 
We all need to learn greater explicitness of 
expression, to be more articulate. Not that we 
need to talk more---- we need to say less with 
greater meaning----We all need to learn to say ex-
actly what we mean and to express varying shades 
of meaning, to make ourselves better understood. 
Most of the misunderstandings between men and 
between nations are the result of inarticulateness, 
of our inability to say or write exactly what we mean. 
A word of warning is.offered by Handlan3 who states that 
one must not sacrifice ntruth for color, or validity of ex-
perience for vividness. We must not become intoxicated by 
fine words and not able to see their absurdities.u 
Too great an emphasis on colorful words often results in 
flowery, elaborate language ineffectively used. 
1
•Mauree Applegate, !!tlJ2..ing Children Write, International 
Textbook Co., Scranton, Pennsylvania, 1950. 
2•Lois Lenski, "Helping Children to Create," Childhood Edu-
catio~Volume XXVI: pp. 105-109, November, 1949. 
3•Bertha Handlan, "Vocabulary Development,u Elementary English 
Review, Volume XXIII: pp. 350-352, December, 1946. 
5 
Harold Bernardl proved that vocabulary growth helps a 
youngster in: 1. enabling him to understand better what other 
people say. 
2. increasing his comprehension of what is real. 
3. making possible a more refined and accurate 
expression of his ideas. 
Therefore, the elementary schools have the task of start-
ing youngsters well on the road toward the goal of a wide and 
meaningful vocabulary. Yet, there lies the problem of how it 
is going to be done efficiently. Will it be a careful, direct-
ed study every day or projects where the child is on his own? 
In 1939, P.R.V. Curoe2 found evidence decidedly in favor 
of students who had three minutes a day devoted to vocabulary iz 
class. 
On the other hand Baxter3 is convinced that the long ago 
method of teaching a specific number of words every day is out-
dated. The teacherrs responsibility today is to give her class 
extensive experiences. 
Therefore, defining lists of words on the blackboard, fill-
ing in blanks, and writing paragraphs which have little rela-
tionship to what is going on in the classroom will accomplish 
little but produce boredom. 
1
•:Harold Bernard, -"Some Relationships of Vocabulary to Scholar-
ship," School and Society, Volume LI: pp. 494-496, 
April 13, 1940. 
2
•P.R .. V. Curoe, "Research in Languagen, School and Society, 
Volume Xkrv: p. 522, April 22, 1939. 
3
•Frederic Baxter, "Vocabulary Development,n The English Journal 
Volume LXI; pp. 570-571, December, 1951. 
~- 6 
This aan never be a substitute for providing a wealth 
of opportunities in which the children can explore and find 
stimulation on their own level. 
Young children arer often·· uninterested in working on 
skills for which they have no immediate use or need. Many 
teachers treat:language as consisting of a set of rules to 
be: memorized· and employed at just the right time. Co-rrect 
grammatical usage, spelling and punctuation are very 
desirous but this is often gained at the loss of spontaneity. 
Teachers who place a premium on mechanical correctness 
instead of emphasizing language as a tool for communication 
will. find thei~ class' progress limited. Often educators 
stress perfection-to such an· extent that the children: find 
themselves unable to live up to this purist point of view 
and discouragement ensues. 
Salt1maintains that: 
Most young children· do not care-· 
whethe~ they apeak correctly until the 
social~pressure of their peer group 
impels them to correctt modify, or in-
crease their language skills. The child 
may· improve because he sees that he can:; 
more effectively communicate with others. 
l.Edna D. Salt, "Language Instruction·- formal vs. 
functional tt, Childhood Education, V!olume XXV!: 
pp. 247-251, November;, 1949. . . 
Salt1 stresses that a drill period in vocabulary o:f any 
facet of language-should be of short duration and meaningt1ll. 
This should only occur when the child1 s needs are such that 
they would hinder his progress if not individually treated. 
Only enough practice should be given to establish a skill. 
When drill enters the realm of busy work, then even the most 
willing children will rebel. 
Children, if given a wide opportunity to explore for them-
selves, will soon discover that words have a multiplicity of 
meanings depending upon how or where they are used. They will 
also learn that words can denote tangible items as a book or 
intangibles as emotion or feeling. 
Salt believes that most children have an ability to be-
come aware of the fact that our language is dynamic and 
changing. She is convinced that: 
The formal approach puts a premium on 
learning. Invariably, rules of structure, mea.:p.ing 
and usage impedes the development of the concept 
that our language is a changing, growing tool. 
Likewise Foley-3 insists that ttthere is an exaggerated 
emphasis on learning words, especially at the wrong time." 
1
·Edna D. Salt, "Language Instruction - formal vs. functional'~ 
Childhood Education, Volume XXVI: pp. 247-251 7 
November, 1949. 
~ 2•Ibid., pp. 247-251. 
3 
•Louis Foley, · "Words versus Language," School and Society, 
Volume LXXV: pp. 49-53, July 26, 1952. 
Foleyl continues to say that "to some educators words are like 
mathematical units, as the student•s knowledge is determined by 
the number of words he is able to use or at least recognize." 
The general public consider it advantageous to have a 
large vocabulary even if it isn1 t always used properly. Re-
cently popular magazines carry lists of words on which onecan 
test himself. It is expected, of course, that the unfamiliar 
ones be learned by that brief ass_ociation. It is quite a 
possible thing that these words would become a part of our :,_ 1 
active vocabulary but not probably in daily use. 
Theoretically, the ~est procedure in providing children 
with a vivid vocabulary would be to let them progrebs on their 
own with less of our high pressure methods now employed. Ad-
mittedly, some children may acquire a· large, meaningful voc.abu-
lary by hearing, speaking, and reading in and out of school. 
However, these children are few in number. 
What most children resent is the long detailed study given 
words which most of them will not retain. Frequently, a de-
lightful story or poem is completely spoiled by a minute di-
section of each word. An effort should be made to place such 
study at an actual minimum, only sufficient to insure under-
standing. 
l. . 1 Lou~s Fo ey, "Words versus Language," School and Society, 
Volume LXXV: pp. 49-53, July 26, 1952. 
9 
Morrison1 believes that some vocabulary building is 
done by the children on their own: 
We assume that a child as he 
reads, will unconsciously absorb 
into his own vocabulary words he 
meets------- or contacts with well 
educated teachers and a study of 
great literature-----
This fine theorizing could work quite successfully 
with brighter children who are eager to learn. But the 
average and slow learning child needs definite time de-
voted to vocabulary guilding. 
Thus, a compromise should be reached whereby some 
time is alloted to word enricbment when the need arises .• 
It can hardly be at any definite time each day since the 
occas:Cca.'\:·: may not demand it. 
Handlan2 recommends not teaching words out of 
context. Teachers must give their class independence in 
attacking unfamiliar words since one can 1 t supply them with 
all the meanings. Handlan2 states that ttif they know a 
few important roots, suffixes, and prefixes, the child will 
be more capable of helping himself.n 
1 •Ethel Morrison, nsuggestions for Enriching the Vocabulary,r 
Instructor, Volume XXV: pp. 18424, November, 1945. 
2
•Bertha Handlan, "Vocabulary Development'', Elementary 
English Review, Volume XXIII: pp. 350-352, 
December, 194S. · 
0 
Handlan1 suggests that children are given more aid 
than we realize such as: 
1. definition by remote synonyms 
i. e., I will take a siesta, 
but you.won1 t have time for a nap. 
2. definition by contrasts 
i. e., Plants conserve energy, 
while animals dissipate it. 
3. define as parallels 
i. e., Don't eat tainted or decayed 
food. 
4,. Sound word in the hope they will 
know it. 
The functional approach of vocabulary ~uilding in con-
tras~ with the formal approach teaches new words more inci-
dentally. It tries to make language function in all phases 
of the child's life. When children are solving problems or 
carrying on activities that are significant to them, using 
language is a natural concomitant of that procedure. 
Many researchers have endeavored to determine how closely 
reading achievement and vocabulary growth are connected. 
Todyman and Butterfield2 vehemently maintain that there is a 
close relationship as can be seen from this quotation: 
___ , __ 
1
•Beu.-tha Handlan, "Vocabulary Development," Elementary English 41t Review, Volume XXIII: pp. 350-352, December, 1946. 
2
•Williard Todyman and Marguerite Butterfield, Teaching 
Language Arts, McGraw-Hill Book Co., N. Y .. , 1951. 
,_l 
Reading, particularly in the field of imaginative 
literature, of material suitable in content and vo-
cabulary to the maturity of the children is a rich 
source of ideas and words. From reading both oral 
and silent, the children get ideas and also words 
for expressing them. 
Bernard1 in School and Society.says reading and there-
lated factor, extent of vocabula.ry, are significant items in 
predicting scholarship. I n other words one would expect the 
beat readers in a class to be. those: having the best voca-
bulary. PossiblF one could go a step further and say a large 
meaningful vocabulary is a fair index of intelligence. 
Thus, these brief but intensive periods of word study 
should be especially in evidence when a child feels that he 
can express himself freely and when he has something to say. 
Then he is psychologically ready to give attention to ex-
pressing vividly and clearly. Drill in picturesque vocabulary 
must be inserted exactly when the child has displayed a need 
for it. 
Tidyman and Butterfield1have asserted their feeling 
toward isolated practice periods by saying the following: 
The danger is that training lessons will be 
so artificial and far removed from actual situ-
ations that they will make little permanent con-
tribution to children's thinking and expressing. 
l.Harold Bernard, 11 Some Relationships of Vocabulary to 
Scholarship, 11 School and Society, Volume XXI: pp 494-
496, April 22, 1939. 
2
•Willard Todyman and Butterfield, Marguerite, Teaching 
Language Arts, McGraw-Hill Book Co., New York, 1951. 
Fleisch1 comments that "picturesque speech and words that 
paint pictures furnish children a means of' getting away from 
the'monotony of sameness." If a teacher is ready at the exact 
~·time to supply a needed word, the children will welcome any 
and all vocabulary enrichment. 
The definition of a de~irable training le~son is·given by 
Tidyman and Butterfiel~ as follows: 
Training lesson is one in which the immediate 
purpose is to clarify and enlarge children's ideas 
and use of words. Like other training exercises, 
it will grow out of an immediate recognition need 
-----for example the need for substituting definite 
words for vague expressions in stories. 
Apparent casualness creates the proper atmosphere in 
which a feeling for words grows. An excellent example of such 
an atmosphere can be observed in "English Served in an Appe-
tizing Manner. ,·,3 This was an attempt on the part of the in-
structor to incite the class to use descriptive words to 
larger degrees. A social gathering was planned at which 200 
sizzling hot dogs were roasted on an electric hot dog roaster. 
At the end of' which the youngsters were asked their opinion 
of' the gadget. 
l•Marion Fleil::)ch, npictures Help Vocabulary Growth," Elemen-
tary English Review, Volume XXII, pp. 317-320, December 
1945. 
2•Willard Tidyman, and Marguerite Butterfield, Teaching 
Language Arts, McGraw-Hill Book Co., New York, 1951. 
3•Isadore Fenn, "English Served in an Appetizing lVlanne.L"", 
. School Activities, Vo.J.ume XV; pp. 97-103, November 1943. 
Each child was so stimulated by the experience with the 
toaster that they began to write immediately. There were no 
blank papers that day. At the same time the descriptions were 
exact and picturesque. 
Mirfield1 furnishes evidence that the real way to know 
words is to read widely and that extraneous drill is of little 
value. She asked her class to record new words whether 
through readfung, study or social studies. They were instruc-
ted to copy the sentence in which it was used. Before the 
designated time they were to look up the word for meaning and 
pronounciation. On Friday it was their a.im to get to know 
well a few words and not many superficially. At that time the 
words chosen were discussed with each person offering his 
special meaning of the word. 
Children learn new words with amazing rapidity when 
those words are learned in association with interesting ob-
jects or experiences. 
Acco~ding to Seashore1 , children bring to school 16,000 
words instead of 2500 which has been supposed they brought. 
It appears that one of the major responsibilities of the ele-
mentary school is not so much the addition of new words tothe 
child's vocabulary but rather in revealing to him many differ-
ent meanings. 
1
• Josephine Mirfield, "Vocabulary, 11 English Journal, Volume 
XXXIII: pp. 485-490, November 1944. 
2. Robert Seashore, 11 The Importance of Vocabulary in Learning 
Lan@.::lage Skills," ::Elementary English R eview, Volume XXV: 
~-14 
Seashore1 contends that: 
Meaning is rooted in experience and 
hence the key to language growth is enriched 
experience. The activities of the child 
should be planned in part at least in accord-
ance with his needs, intere~ts, attitudes, 
level of maturity and ability. 
Young children are constantly ~king variations of the~e 
two que~tions: 1. What is this? 2. 'Vhy? If one ~eeks out 
interesting, stimulating stories and magazines to a~wer the 
questions, he will have found a partial ~olution to vocabu-
lary growth. In addition, reading references such as picture 
dictionaries and encyclopedias will give children more free-
dom in word enrichment. 
"We completely frustrate ourselves and our children by 
drilling on words they will never remember,n asserts Seashore. 
1
•Robert seashore, "The Importance of Vocabulary in Learning 
Language Skills,rr Elementary Enp;lish Review, Volume XXV: 
pp. 137-152, March, L~~. • 
CHAPTER III 
PLAN OF THE EXPERJME.N'T 
.Ja .... 
CHAPTER III 
PLAN OF THE EXPERIMENT 
The main goal of this thesis was to construct and 
evaluate a set of exercises to augment the number of 
descriptive words used in childrents vocabulary. 
SELECTION OF THE POPULATION 
The communities employed in the experiment ranged 
from a high to average socio-economic level. 
Ninety-six fifth-grade children participated in the 
experiment, forty in the control group and fifty-six 
in the experimental group. 
PRELifuiiNARY TESTING 
The preliminary testing was administered on January 
7, 1953 to determine not only the extent of the children1 s 
writing vocabulary but also the degree to which their 
descriptive vocabulary had been developed. 
PART I Time limit - 4 minutes. 
· Choose a time during the day when the children are 
able to do their best work preferably early in the 
morning or afternoon. Ask the children to write 
down as many colorful words as possible. If they 
ask vrhat colorful words are, say that they are 
words which you feel, smell, hear, and see. Write 
underlined woras on board. Tell them spelling does 
not count. Pleas keep thee papers so that I can tabu-
late the number each child was able to write. 
Above all, do not, ~o in"l>o any lengthy discussions about 
colorful words. Be as brief as possible in answering 
their ques~ion&. 
PART II Time limit - 10 minutes. 
The teacher should tack up the pic~ure so that it is 
visible to the whole class. The picture, an out-
door winter scene, showed a youngster feeding a 
hungry squirrel. Since this is to measure the 
children's vocabulary of colorful words, every effort 
must be made to keep as many factors constant as 
possible so that it will be sufficiently valid to 
compare with a final test. The children should be 
instructed to write down what they see in the pic-
ture. Tell them that spelling, punctuation,sentence 
structure, etc. do not count. In other words they 
should not be handicapped by rules we ordinarily 
enforce. 
TEACHING PERIOD 
Once ~he ~es~s had been.adrninis~ered to the control 
and experimental groups the writer and ano~her teacher 
started their special teaching ~ith the experimental 
groups. 
The set of fifteen exercises extended over a period 
of three weeks from the week of January 12th. Twenty 
minutes daily was devoted to an exercise. 
The two teachers in the control group were allowed 
to pursue their regular language arts program with no 
undue emphasis on vocabulary development. 
FINAL TESTS 
The final tests were administered in January follow-
ing the conclusion of the special teaching with the ex-
perimental group. Exactly the same tests were adminis-
. tered. 
EXPLANATION OF SCORING 
A word was scored according to its part of speech. 
The total for each part of speech and a total for all the 
parts of speech written by each child was recorded. 
Special attention was given to the descriptive words 
which consisted of adverbs and adjectives. 
CHAPTER IV 
EXERCISES FOR INCREASING USE OF DESCRIPTIVE WORDS 
' 
~xcercises in General: 
Each exercise has a flexible time allowance of twenty 
minutes which can be readily adjusted to the classt needs •. 
It is suggested that of this twenty minutes, five might be 
deyoted to directing the children1 s thinking into the channel 
desired. Since some children will have a hard time writing 
anything, they above all must be helped in this introductory 
period. They must be offered hints, ideas, and suggestions 
from which will· grow their own~ 
On occastorm:n this orientation period will be very short 
when the teachers feel adequate curiosity has been aroused 
by a few comments. Other times a much longer period will 
be required when the teachers know the majority need more 
suggestive material. 
When the class has become thoroughly stimulated, then 
is the time to devote 10 minutes more or less to the '~iting 
period. At this time the children carry on with their own 
ideas. 
The most valuable time spent vrlll be the final few 
minutes. The exchange of ideas is what will augment each 
child's vocabulary of more colorful words. Here he will 
learn from his neighbor new ways of saying the same thing. 
As many children as possible should be given a chance to 
speak and exP,ress themselves. 
Exercise 1 
It is now about 12 o 1 clock. This noon on the way·home 
I want you to remember all the things you smell. This 
afternoon when you come back we will see if you can use qne 
or two picture words to describe each smell---for instanc~: 
the sweet spicy odor of cake. Can you thi~~ of others? 
There may be such responses as the clean scent of freshly 
ironed clothes or the sea air laden with salt. The teacher 
should continue asking for suggestions until the children 
have the idea of naming something and at the same time using 
one or two words to tell about it. These should·be placed 
on the board to.benefit the child who learns best by visual 
means. 
Exercise .2 
Now that winter has arrived we will be getting outside for 
winter sports_such as skating and skiing. What I like to do 
after the ~now has fallen is to take a walk down the road into 
the woods near my home. On my Btrolls frequently I meet 
little animals some wild, some tame. Have you ever noticed the 
many ways they have of moving? 
Prol::)ably some o~ you have··seen a rabbit moving in the snow 
How would you say he moves? (Child probably will reply hop or 
someone may say leap) 
What other animals can you think of that we may see on our 
walk through the woods? (Possible answers might·be deer, foxes, 
squirrels, chipmunks, skunks, wild cats etc. For instance a 
child might say ~hat a deer leaps gracefullj' or the wild cat 
crouches and crawls along clo~e to .the ground. Thi~ exerci~e 
should be carried on orally for sufficient minutes to orient 
the clast;' thinking in the...__' right direction.) 
Two :further aids may be employed: 1. Have the . children 
imitate in the classroom a few of these ways of movi~. 2. 
Place all suggestions given by the ch~dren on the board. 
' 
Children, write down different ways _animals have of get-
ting about. 
Exercise 3 
This is a poem about what a boy thinks when he lies 
dmm to· sleep. 
All night long and every night, 
'When my mamma putc out the light, 
I see people marching by, 
As plain as day, before my eye. 
Ar.mies and emperors and kings, 
All carrying'different kinds of things, 
And marching in s·o grand a way, 
You never see the like by day. 
So fine a show was never seen, 
At the great circus on the green, 
For every kind of beast and man 
Is marching in that caravan. 
At first they move a little slow, 
But still the faster on they go, 
And still beside them close I keep, 
Until we reach the town of sleep 
Robert L. Stevenson 
• 
The poem may be duplicated so that each child can have a 
copy or placed on the board in full view of all. Since this is 
the stimulus for the entire exercise, we must satisfy both 
visual and audio senses of the children. 
Encourage the class to discuss what this youngster sees 
with his eyes clooed. Perhaps they will say something like 
this: 
Exercise 3 Continued 
This boy thought about a circus comir-g to town 
with all the people and animals. See them march into 
the arena before the show begins • Perhaps the trained 
seals are performing or the clowns are dtd:b.g~-- their 
:funny tricks. 
Class, close your eyes and let any thought come into your 
mind. Teacher call on a :few children. One may say I see a 
huge birthday cake with 10- candles and many children sitting 
around a table. Call on at least six children :for their men-
tal pictures. Remember the pictures you saw when your eyes 
were closed. Now, put into words what you have seen. 
After the class has had an opportunity to write down their 
ideas, the next :few minutes should be spent writing on the 
board as many of the paragraphs as possible in the time re-
maining. Some children would not benefit from thi8 exercise 
were it not :for the black board presentation. 
- ~>") 
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Exercise 4 
Have you ever tried to describe something OT some one and 
found that you had difficulty? Today select ~omething in the 
room but don1 t tell anyone what it i~. The teacher may start 
by saying: This article is usually green, very long and round 
We hold it in our hands many times a day. The children 
probably guess it is a pencil. 
Tell in your own words how this mysterious thing looks. 
Tell its size, shape, color and what it is used for. Then 
ask your neighbor to guess it. 
Write these four key thoughts on the board. Continue 
with the oral recitation of a few more children, particularly 
those who seem to have difficulty expre&bing thembelveb~ 
Exercise 5 
The teacher should·tack up the picture in·plain view 
of all. She may introduce the subject in any number of ways 
such as: Here is a girl ready to go skiing. See how much 
you can tell me about her. These questions placed on the 
board will guide the children. 
1. What kind of land is this? 
2. Do you think the girl is a good skier? 'Why? 
3. What kind of a day-is it? 
4. Tell me about the color of her clothes. 
5. Why is ·the girl happy? 
6. Do you think the picture was takin in our 
country? If not, where? 
Stress the fact that speLling, punctuation, and sentence 
structure do not count. 
T~is exercise is fairly simple so that board work can be 
at a minimum but perhaps especially colorful words can be 
placed on the black board before the written part of the 
lesson begins. 
After the paragraphs have been completed, spend the re-
maining time in reading them orally. 
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Exercise 6 
Here io a beau~iful picture from a magazine. The teacher 
should tack up ~he picture. such questions as the;;;e placed 
on the board will initiate the brief discussion to preceed the 
writing. 
1. Did this little girl fall off her sled or was she sliding 
on her stomach? 
2. Is she hurt? Did she cry or is she ready to cry? 
3. How did she get the snow all over her? 
4. How do you think the s~ow on her chin feels? 
5. Vrhat kind of day is it? Is it snowing? Is it icy? If so, 
what makes you think so? 
6. How old is she? 
7. What kind of mittens is she wearing? 
8. ~rhy is she smiling? 
9. Do you think someone just threw a snowball at her? 
Other than these questions the children should need 
little help to €et started. The most valuable part of this 
exercise will come after they have v~itten their paragraphs 
or even just sentences • The time ohould be about equally 
divided between the vrriting and the reading of their thought;;; 
aloud. This sharing with each other should prove very fruit-
ful. The teacher may copy on the board any words or sentenceo 
e which she thinks are especially descriptive. 
-· ·- .• _ .... -"4-·aiG'WI&+M.Lt-·~- ... 
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Exercise 7 
This exercise should definitely-be undertaken when the 
children are rested and not af·ter a long, hard session in 
arithmetic or reading. The room should be sufficiently quiet 
so the ticking of the clock can be heard. If possible, we 
would prefer that this be done the first thing in the morning 
or afternoon. 
The children should be instructed to sit very still and 
listen to the clock ticking. If desirable, they may close 
their eyes so that temporarily they will be removed from the 
rigid classroom atmo~phere. 
Proceed with this question: What does the ticking make 
you think of? Pause a minute to give the youngsters an 
opportunity to grasp something mentally. Thep say~. : When 
I hear a clock ticking I think of a barber 1B shears snipping 
or ghosts walking lightly in an attic. 
"Of what are you thinking," the teacher will say to the 
class. Call on a few volunteers as a further stimulus to the 
rest of the class. 
By now everyone in the room should have some ideas. Ask 
the class to write down these thoughts on paper. 
Exercise 8 
Most of you probably· saw Snow White and the Seven Dwarfs. 
~ Surely you remember how each dwarf look and acted. Ask the 
children the names of the dwarfs. They will respond with such 
answers as Happy, Grumpy, Sneezy, etc. Ask why each dwarf 
was given his name. For instance we would expect Grumpy was 
hard to get along with, cranky, etc. Write the names of the 
dwarfs on the board so that the child with a poor memory is 
not handicapped. 
Even if the children have never seen the picture, the 
names of the dwarfs are descriptive enough to warrant the 
formation of some picture in the child 1 s mind. We all asso-
ciate certain characteristics with the name grumpy. 
For as many dwarfs as you can, write down words which 
would paint a picture of them. 
Exercise 9 
Have you ever thought that you would like to spy on people~ 
e We all know boys and girls do one thing when they are being 
watched and something very different when they're alone. 
Today ! am going to give you the opportunity of saying -.. 
that you are. spying on someone, only it must Be done in your 
-imagination. Let us pretend you are hiding in a tree or behind 
a bush. It makes no difference where you hide just as long as 
you can't be seen. From your ventage point you can see hun-
dreds of boys and girls pass .by. 
Choose the child which you would like to tell me about. 
Tell me how he looks and then how he is walking. For ir11:;t.a.nce, 
you might say I see a freckly faced boy ru~•ing quickly down 
the street. 
I§ there anyone who sees someone different? Call on 5 or 
6 children. Then allow the class to write do\~ their indivi-
dual interpretation of.the person passing by. 
At the termination of this ·exercise, read several of the 
children's interpretations of this person aloud. 
• 
Exercise 10 · Write on Board 
Greaty Great Grannie 
My greaty great grannie is terribly small 
And she smells just like a sachet. 
She twinkles and she wrinkles 
And she r s f'ull of' f'unny wrinkles 
But she always has a pretzel tucked awayt 
My greaty great grannie is terribly old. 
I guess she's as old as can be 
She teases and she squeezes 
And she sneezes funny sneezes 
But she always has a pretzel just f'or me. 
Lysbeth Boyd Boris 
This is a poem on how one person thinks of' her grand-
mother. See if' you can write down how your grandmother looks 
to you. If' you don 1 t have a grandmother, you may describe 
someone else that you like very much •. 
As usual bef'ore the children start to write allow several 
individuals to give a brief' description of' this person. Then 
on completion of' the exercise, place on the board f'ive of' the 
more commendable • 
• 
Exercise 11 
The Peppery Man 
The Peppery Man was cross and thin: 
He scolded out and scolded in: 
He shook his f'ist, his hair he tore; 
He stamped his feet and slammed the door. 
Heigh ho, the Peppery Man, 
The rabid, crabbed Peppery Mant 
Oh, never since the world begin 
Was anyone like the Peppery Man. 
His ugly temper was as sour 
He often scolded for an hour; 
He gnashed his teeth and stormed and scowled, 
He snapped and gnarled and yelled and howled. 
He wore a fierce and savage frown; 
He scolded up and scolded down: 
He scolded over field and glen, 
And then he scolded back again. 
His neighbors, when they heard his roars, 
Closed their blinds and locked their door~, 
~hut their windows, sought their beds, 
Stopped their ears and covered their heads. 
He fretted, chafed and boiled and fumed; 
With fiery rage he was consumed, 
And no one knew, when he was vexed. 
\Vhat in the world would happen next. 
Heigh ho, the Peppery Man, 
The rabid, crabbed Peppery Mani 
Oh, never since the world began 
Was anyone like the Peppery Man 
Arthur Macy 
In thi5 poem we see many woras that paint a picture or the 
man'b anger. Tne underlined words are f'ine descriptive words. 
They should be used to enrich the children's vocabuLary. ABK 
t.he,r1 if' t.ney know "Lne meaning of' the special words. Regard-
less of their answers, proceed with a discussion ot· 1.nem. 
,. 31. 
Exercise 11 Continued 
You probably show your anger in a different way, Perhaps 
you don1 t say anything and want to be by yourself or maybe you 
shout and scream like this man d~d. Tell me how you act and 
look when you are angry. 
Exercise 12 
Close your eyes. Could you see a dog walk into your 
4IJ house? Do you see what kind of a dog he is, his color, size 
and how he comes into the kitchen? I see a little black 
spaniel who comes scampering into a warm kitchen. Al1ow 
several children to say what their dog looked like. 
Do you see how a simple thought can be changed into one 
that really paints a picture? Each of these sentences is 
on the board. Let 1 s see how we can change them to paint a 
picture. Each child in--so far as possible should be allowed 
to contribute his ideas to be put on the board. 
These five sentences can then be used for written work. 
1. The gull flew over the ocean. 
2. The boy climbed the fence. 
3. The snow began to fall. 
4. The store window was pretty. 
5 .. The,dog came into the kitchen. 
' 
.. 
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Exercise 13 
Perhaps a little wnile ago you went to a birthday 
party like Sally and Joe did. They c~me home after eating 
much cake and candy. It seemed·as if that·were the best 
party that they had ever been invited to. They said to 
their mother, rtGee, that was a wonderful partytn The word 
wonderful doesntt say much of anything. Let 1s think of 
other ways of saying the same thing. 
Probably someone will say pleasant, entertaining etc. 
After a reasonable number of replies, ask the children to 
continue the list on paper. Accept words of various shade~ 
of meaning to put on the board. 
Exercise 14 To Be Written on the Board 
Pepper, the good, old watch dog sat in the 
abandoned house chewing a stale crust of bread. 
With his kind master dead, Pepper was alone in the 
empty farmhouse. But Pepper never gave up watching 
the old house. 
This brief story about Pepper and his master has many 
overworked words. Let us see how many words we can find which 
will describe; 1. the dog 2. the house. 
Allow the children to begin talking about Pepper. Bring 
out the point that Pepper was loyal, faithful, friendly, etc. 
Then proceed to a discussion about the farmhouse. The chil-
dren, when requested, will del:icribe the hou~e as old, deserted, 
abandoned, broken-down etc. 
Write on the board all the synonyms that the children 
mention for both topics. Then suggest that they divide a 
paper into halves. In one column write words which describe ' 
the dog and in the other, words to describe the farmhouse • 
. 
The introductory period will be sufficiently long to 
acquaint the class with the kind of wordl:i deBired. As usual, 
the written period will follow. The teacher then should di-
vide a section of blackboard into halves as the children did 
on paper. Label one column dog or Pepper and the o~her house. 
Call on as many volunteers for their del:icrlptive words as time 
~ remains. 
The class should be given coru;,iderable choice in their 
selection of adjectives. 
Exercit:se J.5 Place on the board the following root words: 
1. scurry, scurries, scurried, scurrying 
2. lunge , lunges , lunged, lunging 
3. plunge, plunges, plunged, plunging 
4. zoom, zooms, zoomed, zooming 
s. trip, trips, tripped, tripping 
6. strut, struts, strutted, strutting 
7. stalk, stalks, stalked, stalking 
8. slink, slinks, slinked, slinking 
9. dash, dashes, dashed, dashing. 
10. hobble, hobbled, hobbles, hobbling 
11. bound, bounds, bounded, bounding 
12. trudge, trudges, trudged, trudging. 
This is an excellent list of verbs denoting action or 
motion. Have the class pronounce the words together as some 
of them may be new to the children. Then have 12 people imi-
tate these ways of' moving .• 
After writing these sentences on the board, the class 
should try to use one of the above words to complete each 
sentence. 
1. The frightened little mouse ___________ across the floor. 
2. The football player, his leg hurt, off' the field. 
3. Wearily the old man-;..._ _____ up the hill. 
4. The new jet plane over the horizon. 
5. The car crashed into the tree and _____ over the cliff. 
6. When the little boy &aw the time, he had to for 
home. 
7. The proud rooster was ______ around the barnyard. 
8. The old lady did not ~ee the package in the hall and 
________ over it. 
9. The submarine after sighting the foreign ship made a 
for the bottom. 
10. The lion its prey only in the evening. 
ll. The wildcat was around in the trees in hopes 
-catching a stray lamb. 
quic 
or 
12. In three quick~ _________ the rabbit was back in his hole. 
Have one of the better actors or actresses in the room 
imitate the following: 
1. scurry 
2. slink 
3. lunge 
4. trudge 
The children should have a small piece of paper on which they 
can write down answers to the 4 imitations. Allow them to 
write as many descriptive words as they can in 2 or 3 minu-
tes. Then proceed to the next imitation. 
If time remains, check their answers orally. 
It is quite possible that this exercise will require 
more than 20 minutes. 
-~~~.~7 
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CHAPTER V 
e ANALYSIS OF DATA 
The principle aim of this project was to determine the 
value of fifteen exercises to augment children's use of 
descriptive words. The data was analyzed in these ways: 
I 
I 
1. A comparison of mental and chronological ages in control 
and experimental groups • 
2. A comparison of the number of descriptive words before 
and after teaching. 
3. A comparison of the individual parts of speech before and 
after teaching. 
4. A comparison of non-descriptive words before and after 
teaching. 
A comparison is also made between the two portions of 
each test. 
e 
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TABLE I 
COMPARISON OF MENTAL AND CHRONOLOGICAL AGES 
FOR BOTH CONTROL .AND EXPERIMENTAL GROUPS 
OffRONOLOGICAL AGE MENTAL AGE 
GROUPS MEAN S.D •. MEAN .D. 
CONTROL 122.6 7.26 138.5 20.9 
EXPERIMENTAL 120.1 5.88 135 15.9 
An examination of Table I shows that the control 
group is higher in ter.ms.of mental and chronological 
. ... . - ·- - -. .. 
age.. The standard deviationindicates that the spread 
tor the control group is wider. 
• 
TABLE II 
TOTAL NUMBER OF WORD RE~PONoE~ - ~VO MINUTES 
NUMBER OF WORDS 
GROUPS JANUARY FEBRUARY 
Control ti96 766 
Experimental 701 1734 
-
596 words were given by the 40 children in 
the control group in January. 701 words were 
given by the 56 children in the experimental group 
in January. In February the control group of 40 
children shows a gain of 170 words. In February 
the experimental group of 56 children shows a gain 
of 1033 words • 
0 
TABLE III 
TOTAL NUMBER OF WORDS 
IN RESPONSE TO PICTURE STIMULUS 
I NOl.ViBER OF WORDS 
GROUPS JANUARY FEBRUARY 
Control 1701 1752 
Experimental 2401 2824 
1701 words were given by the ~0 children in 
the control group in January - 2401 words were given 
by 56 children in the expertmental group in January. 
In February the control group of 40 children shows 
a gai~ of 51 words. In February the experimental 
group shows a gain of 423 words. 
TABLE IV 
TOTAL NUMBER OF WORDS- BOTH STIMULI 
NUMBER OF WORDS 
GROUPS .T.ANU.ARY FEBRUARY 
CONrROL 2297 18 
EXPERIMENrAL 3102 4558 
2297 words were given by the 40 children in the 
control group in .Tanuary •. 310~ words were given by 54 
. ~. .. - - .. 
children in the experimental group in .Tanuary. In 
February the experimental group of 54 children shows a gain " 
of 145~ words, while the control group shows a gain of only 
~?! words. 
TABLE V 
PERCENTAGE OF DESCRIPTIVE 
WORD RESPONSES IN TTNO MINUTES 
January February 
GROUPS NIJliJIBER % NuMBER % 
-
Control 419 70.30 536 76.45 
Experimental 401 23.12 901 51.96 
The 419 descriptive words of the control group in 
January represents 70,:30 per cent of the total number of 
words given in the two-minute te&t. The 401 de~criptive 
words of the experimental group in January represent 23.12 
per cent of the total number of words given on the two-
minute test. In other words in the pre-te~t the control 
group was superior to the experimental group in te~s of 
descriptive words. The control group shows a gain of 
117 words or 6.15 per cent as compared with the January 
results. The experimental group shows a gain of 500 words 
or 28.84 per cent as compared with the January results. 
e 
GROUP 
JAt'UARY 
CONIROL 
FEBRUARY 
CONTROL 
, 
TABLE VI 
GAIN :m PERCENTAGE OF DESCRIPTIVE WORDS 
IN RESPONSE 'fO trWO MINUTE STlMULUS-COllfROL 
!Wl<ffl.ER t'f ,, DIFFERENCE s.E. 
DESORIP.r!VE DIFFERr~NOE 
~'lORDS 
40 70.)0 
6.15 9.9 
40 76.45 
"41 
C.R. 
~611 
The control group ot 40 c::ildren improved 6.1; per cent which gives a 
standard error of difference of 9.9. The critical ratio of .611, though not 
signifieant. indicates a sligbt improvement. 
~ 
~ 
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GROUP 
JANUARY 
EXPERIMENTAL 
FEBRUARY 
EXPERIMENTAL 
TABLE VII 
GAIN IN PERCENTAGE OF DESCRIPI'IVE WORDS 
IN RESPONSE TO TWO MINUTE SJ.IIMULUS-EXPERIMENTAL 
NUMBER 
56 
5.~ 
% 
DESCRIPI'IVE 
WORDS 
55.77 
51.96 
DIFFERENCE S.E. 
DIFFERENCE 
J.Bl 9.4 
e 
C.R .. 
.405 
The experimental group of 56 children decreased ).81 per cent from 
January in the pre-test to February in the final test which gives a standard 
. .. . .. 
error of difference of 9.4. The critical ratio of .405 is not significant. 
f 
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TABLE VIII 
A COMPARISON OF GAIN IN DESCRIPI'IVE WORDS 
FOR CONTROL AND EXPERIMENTAL GROUPS ~ TWO MINUTE STIMULUS 
CONTROL I S.E. I EXPERIMENTAL I S.E. I DIFFERENCE I S.E. I C .R DIFFERENCE LOSS DIFFERENCE GAIN 
6.15 I 9.9 I 3.81 I 9.4 I 9.96 ! 19.1 I . 52, 
The control gain was 6.15 per cent which gave a standard error of 9.9 
per cent. The experimental loss of 3.81 indicates that this group did not bene-
fit by this_ki~d of instruction. ~ince the experimental group lost 3.81, it 
was added to the control gain of 6.15, making a total of 9.96 as a difference. 
The critical ratio of .521 per cent is not significant for the control group. 
' ~· 0'?· . -~ 
GROUPS 
CONTROL 
EXPERTIVIENTAL 
TABLE IX 
PERCEIIJTAGE OF DESCRIPTIVE WORDS 
IN RESPONSE TO PICTTJRE STIMULUS 
JANUARY FEBRUARY 
NUMBER % NUMBER I % 
-_...., ___ -- ...... ....... - ·---
586 34.45 544 31.05 
546 22.74 914 32.39 
The 586 descriptive words of the control group in 
January represent 34.45 per cent of the total number of 
words given in the test with the picture stimulus. The 
546 descriptive words of the experimental group in January 
represent 22.74 per cent of the total number of words given 
on the picture stimulus test. The control group in February 
shows a regression of 42 words or 3.40 per cent as compared 
with the January results. The experimental group in February 
shows a gain of 368 words of 9.65 per cent as compared with 
the January results. 
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TABLE X 
GAIN IN PERCENTAGE OF DESCRIPTIVE WORDS 
IN RESPONSE TO PICTURE STIMULUS - CONTROL GROUP 
GROUP NUMBER 
JANUARY CONTROL 40 
FEBRUARY CONTROL 40 
% 
DESCRIPriVE 
WORDS 
34.45 
. 
31.05 
% 
DIFFERENCE 
-3.40 
S.E. 
DIFFERENCE 
10.4 
e 
C.R. 
.326 
The control g~oup in January wrote 34.45 per cent of descript~v.e words 
while in February 31.05 per CE:lnt, indicating a loss of 3 .40 per cent •. This. 
yields a critical ratio of .326 which indicates that the loss is not statis-
tically significant. 
'· ~ 
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TABLE XI 
GAIN IN PERCENTAGE OF DESCRIPTIVE WORDS 
IN RESPONSE TO PICTURE STThiDLUS - EXPERIMENTAL GROUP 
GROUP NOMBER 1o % S .. E .. C.R. 
DESCRIPriVE DIFFERENCE DIFFERENCE 
WORDS 
JANUARY . - ,, 
EXPERJJ\IIENTAL 56 22.?4 
9.65 .82 1.17 
FEBRUARY .. 
EXPERIMENTAL 56 32.39 
I 
--
The experimental group shows an increase of 9.65 percent in total number 
. .. . .. . . ' . . . 
of descriptive words. This yields a critical ratio of 1.17 which is not 
statistically significant. 
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TABLE XII 
A OOIVIPARISON OF GAIN IN. DESORIPriVE WORDS 
FOR OONrROL AND EXPERIMENTAL GROUPS - PICTURE STIMULUS 
I CONTROL I s. E .·I EXPERIMENTAL I s. E • I DIFFERENCE I s. E. 0 • R. II 
LOss DIFFERJ!!NOE . . ~AIN nrmRENOE GAI~ 1 
-3.40 10.4 9.65 8.2 13.05 13.2 .988 
In response to the picture stimulus the control group regressed 3.40 while 
. - . . 
the experimental group gained 9.65. The loss of 3.40 was added to the gain 
of 9.65 making a difference of 13.05 per cent. The critical ratio of .998 is 
not statistically significant but is in favor of the experimental group. 
~ 
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TABLE ~XID 
PERCEI\fl'AGE OF DESCRIPTIVE . WORDS 
FROM THE COIIBBII\1ED RE8ULTS - PICTURE A.l'ID TWO Ivii!'J'1JTES 
JANUARY FEBRUARY 
GROtlFS ~UIBER % NUMBER %. 
---- .. - -· 
-
- ·- .. -·· 
,_,_ 
-- -··· 
CONTROL 1005 43.75 1080 44.02 
--~-
- ---
_, 
EXPERil\IIEl\1TAL 947 29.91 1815 39.82 
The 1005 descriptive words of the control group in 
January represent 43.75 per.cent of ~he combined re~ults 
of the picture and two-minute teet. The 9~7 deecriptive 
words of the experimental group in January represent 29.91 
of the combined results ,of the picture and two-minute te~t. 
The control group ~n February shows an increase of 75 words 
·- -
or .27 as compared with the January results. The experimental 
group shows a gain of 868 words or 9.91 per cent from the 
January-results. 
'51 
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'rAE~ XIV 
GAIN IN PERCENTAGE OF DESCRIPriVE WORDS 
IN RESPONSE TO TWO MINUTE AND PICTURE STIMO'LI- CONrROL GROUP 
GROUP NUMBER % DIFFERENCE s. E. C. R. 
DESCRIPTIVE . DIFFERENCE 
WORDS 
JANUARY 
CONI'ROL 40 43.75 
... 
.27 2.1 .128 
FEBRUARY 
CONTROL 40 44.02 
The control group improved .27 per cent in the combined results from 
- . . - . - ~· ~ - ·- - . . .. - . - . .. . . . 
the two minute and picture stimuli. The critical ratio of .128 is not 
significant. 
' ~ 
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TABLE. XV 
GAIN IN PERCENTAGE OF DESCRIPTIVE WORDS 
IN RESPONSE TO TWO MINUTE AND PICTURE STIMULI - EXPERIMENTAL GROUP 
GROlf.P NUMBER % DIFFEBENOE S.E. O.R. 
DESORIPriVE DIFFERENCE 
WORDS 
JANUARY - ... 
EXPERIMENTAL 56 29.91 ' J •• 
9.91 2.2 4.55 
FEBRUARY '· ' .. 
. EXPERIMENTAL 56 39.82 
The experimental group shows an.:'1increase of 9.91 per cent of descriptive 
words from the combined results. This yields a critical ratio of 4.5 5 which 
is statistically significant. 
I 
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CONTROL 
GAIN 
.27 
TABLE XVI 
A COMPARISON OF PERCENT OF GAIN IN DESCRIPriVE WORDS 
FOR THE CONTROL AND EXPERIMENTAL GROUPS - COMBINED RESULTS 
s.E .. 
DIFFERENCE 
2.1 
EXPERIMENTAL 
GAIN 
9.91 
S.E. DIFFERENCE 
DIFFERENCE 
2.2 9.64 
S.E. 
GAIN 
2.6 
e 
c.R. 
).71 
An examination of the above table shows a difference in gain of 9.64% 
between the control and experimantal groups. The critical ratio of 3.71 is 
statistically significant in favor of the experimental group. 
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TABLE XVII 
NUMBER AND PERCENT.ASE OF PARTS OF 
SPEECH FROM THE WORD RESPONSES IN THE PRE;.;TEST 
NOONS !>RONOUNS bnJECTIVES .1\IYVERBS !VERBS fi>REPOSITIONS1CONJDNCTIONS 
GROUPS NUMBEEI% JIDMJ3ERJ% NDMBE~ % · · lmMI3ERI % it NUMBER~ <1fo . NUMBER I% ~ERI% . 
SONTROL l6l. 127 .011 6 ~oo I. 414 ~~9~31 . 5 ~~41 29 . ~.91' 2 o.3.3 J 2 • .3.3 
EXPER~ . .346 J45.J61 l .1.3 .398 .l~l..95l . .3 . . ~.39 ii -.37 .. 14.84' 
• •• • I 
0 
.·j' 0 0 0 
In the word response section of the pre-test the.control group wrote 16 more 
adjectives ::or 17.68 per cent as compared with the experimental group. The control 
"· 
group was able to write 2 more adverbs or .45 per cent as compared with the experimenta 
group. The control group used 185 fewer nouns than the experimental group.probably 
signifying that the control group used fewer nouns but modified these nouns with 
more adjectives or adverbs. 
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TABLE XVIII 
NUMBER AND PERCENTAGE OF PARTS OF 
SPEECH FROM THE PICTURE STIMOLUS IN THE PRE-TEST 
e 
.. I?RONOUNS 1\DJECTIVES lWVERBs f!ERBS. ~POSITIONs CONJVNO!IONS 
r 
GROUPS INoMBERI% .. iillM_BER I% . tmVIBERI~ . ~Eil~ .NuMBER I~. 1\~~R ~ tuMBER I% 
II 
II 
. i14 l6.7ol -283 liS:6j !56 ;19 .71·1· so I 4.70 472 Z{.7_4 
-- i 
~21. 110&1 86 '15 ~il CONTROL 
EXPER~ ~6o /33_.$l2o6 ~ 8.51 448 IJt.65J · 98 14~1~ -382 L~ssl _2Qo ~~ •371: · 151 1- 6.28 
In the picture stimulus section of the pre-test, the contro~ group wrote 24 more 
adjectives or 9.09 per cent more as compared with the experimental group. The control 
group wrote 16 more adverbs oT 2.58 per cent more as compared with the experimental 
group. The control group used 283 fewer nouns than the experimental group, probably 
signifying that the control group used more modifiers with their nouns. 
----------------~L----------------
0 (p 
: 
,. 
' 
' i 
' i ~i 
';i 
~-i I 
' 
' 
' 
II f f': ..__ 
TABLE XIX 
NUMBER AND PERCENTAGE OF PARTS OF 
SPEECH FROM THE WORD RESPONSES IN THE FINAL TEST 
NOUNS !PRONOUNS jiDJlro[f!\!ES 11\DVlrRBS T.ERBS !t!.I:Uln:O~O~S OONJL[I9"0TTCl\f 
GROUPS JNUMBE~. % JlrtilrBER "lo ~UMBER 1%- ~liiDMBERJ% . ~UMBERifj'o IN"l:J.lVlljJSH!fro ll'ffiMBER iffo 
176.46 ~4&10 .14 il 536 CONTROLI169 o 11 o 'I o i' o 
I I• 
, I 
0 ~ 0 : 0 1 0 
ll!iXPE'H. J69l- --J9~79 0 o ll-8ff2- ·:151k80j-_ . ~ ~F(T9P~or-l)~-r~ ... 
1
,_ 9: . 
In the word response section in the final test the experimental group wrote 
346 more adjeotives or 16.60 per cent more as ·compared with the oontrol group. 
The experimental group wrote 19 more adverbs or 1.09 per cent more aB compared 
with the control group. The increase in adverbs and adjectives by the exper. 
imental group was aocompanied by a similar increase in the number of nouns. 
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TABLE XX 
NUMBER AND PERCENTAGE OF PARI'S OF 
SPEECH FROM THE PICTURE Sl'D.WLUS IN THE FINAL TEST 
.:::;, 
·-
NOUNS PaONOUNS . . • AD~CTIVES. ~m:Bs: .•. i VE:RBS. . . . ~REPOSri'ION$0 NJuNt TIONS 
GROUPS NUMBER ~ ~ER 'fo !~ER! J~ IIIIIHI1:H ro ;WMBEF j'o INQM:I3E~ ro ]IJTJI\JfR'F.R .ro 
\ ' i ' ': CONTROL 534 ~0~47 100. 5"71 466 26"5t 7$ 4~45; 255.14~5.~ .?3.0_ 13..1~ 113.. 6.44 
i I j 
~R I I 
' 753 26.6~ 215 i 7.61, 786 27.7S ;I.~$ 4"53 43.0. 15"2~1 .l-77 .6"26:1 ~75: :?::J-9 
In the picture stimulus of the final test the experimental group wrote 320 
more adjectives or 1.21 per cent as compared with the control group. The exper. 
imental group wrote 50 more adverbs or .08 per cent more as compared with the 
control group. The ifi~r~ase in the number of adjectives and adverbs by the 
experimental group was accompanied by an increase in the number of nouns. 
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CHAPTER VI 
SDMI.ViARY AJID CONCLUSIONS 
CHAP.rER VI 
SUMMARY AND CONCLUSIONS 
It was the purpose of this study to determine whether 
children in grade 5 w~uld gain in use of descriptive words 
after six weeks of teaching. The writer constructed a series 
of exercises and the materi~l wcs tried in two fifth grade 
classes. The classes were tested b.afore and after teaching. 
The data were analyzed to determine: 
1. The amount of gain in descriptive words 
in response to the two minute stimulus. 
2. The amount of gain in descriptive words 
in response to the picture stimulus. 
3. The amount of gain in descriptive words 
in response to the combined stimulus. 
Summary of Findings: 
The results of the written response to a two minute 
stimulus were as follows. 
1. The control group gained 6.15% which gives 
a critical ratio of .611. This critical 
ratio is not statistically significant. 
z. The experimental group lost 3.81% which 
yields a critical ratio of .405. This 
loss is not statistically significant. 
- . .. . . . . . . -~. ~ . ~ . ·' . . . - . -· -
3. The. ~ifference. ~~ ~ain ?etwee~ ~-h~- ~W(). groups 
is 9.96% in favor of the control group. 
'·' 
This difference yields a critical ratio of 
of .521 which is not. statistically sig-
nificant. 
The results d:f the written response to a picture 
stimulus were-
were-
1. The control group shows a loss of 3.4o%. 
This loss yields a critic_al ratio of .326 
which is not significant. 
2. The experimental group shows a gain of 
9 .65%·. This difference yields a· critical 
. . ~ -~ . 
ra ti 0 of 1.17 which is not s.ignifi cant. 
. . .. 
3. The difference in gain between the con-
. . . 
' 
trol and experimental groups is 13.~5. 
The critical ratio is .988 which ,while 
not statistically significant, is in 
.. -.. . . 
favor of the experimental group. 
The results of the responses to the combined stimuli 
1. Th~. ~o~~rol group in<?rea~ed .27% which yields 
a critical ratio of .128. This critical 
~atio is not statistically significant. 
2. The experimental group gained 9.91 which 
... . . . . . ··-. . . . . .. . . ... ... 
yields a critical ratio of 4.55. This 
critical ratio is statist~cally significant. 
The difference in gain for the control and ex-
.. ' . . ~ 
perimental group was 9.64. This difference yields a 
60 
critical ratio of' 3.71 which is statistically signif'icant 
in :f'avor of' the experimental group. 
Limitations of the study: 
The material was not tried under rigidly controlled 
conditions. 
The groups were not equated. 
The peculiar factor of' regression which occurred in 
both control and experimental groups and in response to both 
types of testing leads the writer to believe that there 
was some inconsistency in the preliminary and f'inal testing 
situations. 
The writer does not feel that the material has had 
adequate trial to determine its strengths and weaknesses. 
CHAPTER VII 
SUGGESTIONS FOR FO'RTHER RESEARCH 
1. 
2. 
3. 
4. 
.CHAPTER VII 
SUGGESTIONS FOR FURTHER RESEARCH 
Employ the same set of exercises on a far larger 
population. 
Extend the exercises to cover a longer period. 
Use a different method of scoring the .results. 
Revise the testing procedure. 
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~ "t:::.. ~ 'Br~t~ -~ ~ I~ :\-::> -~ PRETEST - ~ •<:;) (1) \....> ~ ~q;~ \:; ~ ~ 'Q,. ~ ~ Q ~ tJ 
·e Janei. Wilson 9-8 10-1' 5 2 4 1 :5 ,1 1 19 16 ;3 8 4, Carol Keeler 10-5 13-1' 5 2 3 0 4 1 1 16 8 •3 3 3 
I ! ; 
John Soterup 9-7 10-3 ' 7 5 1· 13 p •1 4 ~2 
Judy Ciani 9-2 14-0 1E 16 15· 14 
Ann Rosenthal :-! 9-0 14-0 7 7 12 2 1E i 4· ; 
I 
I ; 
Beatrice Howe 8-9 13-6 1 r 8 1 9 5 13 1( i 
' 
) I I I 
I ! j 
Leon Hurwitz 10-4 10-2 lS 
' 
19 14 :4 6 1 6; 
' l ; 
~ i i I 
. ! 
' 
/ Janei:. Harron 10-2 11-8 2 1 :1: i 6 12 4 l' 
! 
' Linda Gesrnes 10-7 13-8 l 3 2! I 6 7 5 : ( ,·' 
' 
Ronald Goldberg 10-3 14-2 6 : 6 9 i I .~ ! ! ; ' i 
' 
I 
'l ' 1! 
i Cath. Palmisano 10-1 11-8 7 ' ' 7 5 ' I i 
' 
' I 
' Donald Darraccio i 10-3 14-8 2 2 :4, ' 8 18 1. 
Patricia Donovan / I 10-2 12-5 .4 ' ; :4 21 2 l! 5 I I 
: 
! ·, I Shirley Silbovitz I 10-0 10-3 3 '3 10 2. 2 
' ' j I Maida Richman \ 10-1 '10-7 1 s 7 10 1 gi 2 
I 
Geoffrey Hays i 10-2 10-3 I 1 7 8 10 2i I 
: 
' Patricia Grooker ! 10-2 10-3 1 6 7 17 6 1]' 4 
! 
Mary Ciani 10-1 .. 15-2 2 18 1 1 22 28 6 lf 7 
Dennis Fitzgerld 10-4 11-0 3 1 2 5 11 1 4 I 
' ! 
' 
Evelyn Manning 10-5 14-8 7 2 i 1 10 ~9 3 : : ! 
e Robert Stengel 10-6 14-4 2 3 ! 5 \17 1 
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' I I i i I I I I l ! 
: I I IJ 
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i I 
6 2 11. 26i 
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2C6 2 84 
7 12: 
2 1 15: 
4 22 1 
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'' 
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. 6 2 4 29! .f-14 7 21; +- 9 12 6 
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PRETEST 
(2) 
Richard Abbott 
Dorothy Klier 
Elizabeth Diggins 
Cath. LeBlanc 
Donald Nelson 
Joyce Gallagher 
Rich. Holmberg 
Jay Friedenberg 
John Pierce 
Roberta Hathon 
Gail Jeffrey 
Judy Latneau 
Daniel Laverty 
Thomas Mulvaney 
Holly Herbert 
Lois Lynn 
Pamela Ennis 
... 
Carol Greenlaw 
Jeanne Young 
Judy Currier 
Carol Counsell 
Duane Richards 
Dennis Kundsin 
<t: ~ ~ ~ 
Q:. <:;;: ~~c. 
<.) :-.;;:,. ~<1... q: 
10-1 10-5 I 9 
11~3 i 9-7 
10-2 . 12-3 2 
I 
~-7 - ', 11-2 2 
I 
9-2 i8-10 4 
. 9-6 ! 12-5 
1 
3 
6' 
10-10.10-3 4 1 
! 
; 10-1 ; 10-8 2 
: 10-6 10-0 1 1 2 
10-9 7-2 1 ,, 
'10-7 '11-4 
10-0 10-8 9 
10-3 10-10 17 I 
3 
4 
i 
10-2 10-8 :12 : 1 ! 
9-11 11-0 7 5 
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9 1 !6 1 4 
6 18 \23 2.2 
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5 lb 3 6 7 
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13 
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l3 6 lO l 8 
i I 
12 8 7 7 16 
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17 :30 :l'i . 3 3 -
13 12 8 i 7 7 16 
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15 li' 1 bs 2 
9-2 12-10 13 4 1 ~ 20 13 5:Ll4 6 
9-11 10-8 8 ·. 6 
10-0 11-4 • 1' lJ 
10-4 13-5 4 ' 1 
10-3 11-0 3: 
10-l 12-10 ~0 ' ,4 l 
9-9 11-10 
10-2 13-8 ·. 3 
11 
1 2 
I 
14 14 1 4 <2 
; 
28 fl 8.1El0 11 
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I ( 2) 18 4 22 + 6 3i 2 4 1 1 17 -
e 5 •3 42 1 18 5 24 + 12 21 13 3 6 2 5 43 -r i 
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1 1 13 4 •5 12 21 + 11 2 11 3 4 31 ·+ 
2 5 38 7 9 1 17 ·+ 2 2 4 3 1 1 13 -
5 26 15 15 :+ 12 3: 3 1 7 2 3 29 +-
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6 1 52 2 16 6 :24 :+ 12 1 20 1 2 36 ;.. 
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1 5 30 5 18 '23 ·+ 1l l4 3 J. '7 '45 .,.. 
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' 1 2 16 3 4 ! \7 :-+ 8 2 5 3 2 '4 I 24 f" 
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5 2 55 lE 1 2 :21 i + 17 8' 17 9 3 1 48 -
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2 1 33 19 7 26 ;+ 8 2 5 2 6 23 -
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• Paul Sadlier 10-1 14-2 4 - - - - - 4 21 - lE Dianne Maclellan 9-11 13-11 5 
- - - - -
5 27 .LO lf 
Michael Sherman 9-9 13-0 1 
-
1 
-
8 
-
10 13 5 l'i 
William Cornelius 10-1 10-10 4 
-
2 
-
7 
-
13 15 
-
lE 
Linda Spear 10-5 10-0 1 
-
6 
- - -
7 11 5 1~ 
Caroline Sly 10-0 14-8 39 
- - - - -
39 11 2 14 
I 
Joan Brucker 9-7 13-8 5 
-
2 
-
1 
-
8 11 1 :s 
! 
Marilyn Dawe 9-6 10-3 3 
-
7 
-
1 
-
11 13 1 il~ 
Kenne-r.h Gibson 10-10 10-7 
- - - - - -
0 7 1 4 
Francis Geoghegan 9-9 10-8 18 
-
3 
- - -
21 16 ! 11 7 
Paul Barnett 11-4 7-10 
- -
15 
- - ' -
15 8 1 5 
i 
Bruce Tomlin 11-3 11-10 1 
-
15 
- - -
16 2C 2 2C 
Charles 0 1Hara 9-11 11-0 
- -
12 
- - -
12 10 2 9 
. 
Clark Maloof 10-0 9-3 2~ 
- - - - -
22 10 l 
-
Hanna Dill 11-5 10-5 
- -
18 
-
2 
-
20 1~ 
-
2~ 
Mary Carroll • 10-8 13-5 1 
-
14 
- - -
15 15 3 8 
Marie D'Arrigo : 9-11 11-0 
- -
24 
- - -
24 23 :8 3~ 
l 
;, Susan Rain '10-1 13-11 
- -
19 
- - -
19 13 \1 2] 
' I George Joseph : 10-4 9-4 8 
-
9 
- - -
27 13 ll 2~ I 
t 
. ; 
.-... 
Madeline Thain ; 10-6 10-8 3 
-
9 
-
1 
-
13 12 \1 3 
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57 + il4 5 16 3' Ill 6 4 58 -I . 
-
12 4- 3 54 6 19 25 .,.. !1o 
i 
1 10 5 4 2 32 -
-
- - -
31 2 30 4 36 -+- 116 1 8 5 6 I~ 1 49 t-
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